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Narrative Philosophy of Teaching Statement 

 

I grew up with a stepmother from the Philippines, who worked two jobs in order to send 

money back to her family for education. I also grew up in a rural part of Mississippi and knew 

that education was my way out and towards the future I spent years imagining. Having grown up 

with these experiences, and having taught in a variety of settings to a broad population of 

students – from West Virginia public school students to former Tibetan political prisoners in 

India – I understand firsthand that education is transformative. It is powerful. It is a tool and 

practice that simultaneously builds and shapes the world around us. This is especially critical 

given the world in which we live.  

Following from contemporary work in critical pedagogical thought, I believe now – more 

than ever – education requires an intentionally transformative approach. Practitioners and writers 

of critical pedagogy understand that education transcends simply teaching; it is the transmission 

of a toolkit from the educator to the students. The toolkit allows students to see and understand 

not only the way the world works, but why and how it works the way it does. These tools allow 

students to understand and engage with abstract, but very real, concepts such as power, justice, 

and equity. Further, and most importantly, it teaches students to see themselves in relation to 

others and the world around them. With issues as complex and pressing as climate change, it is 

important that students are able to think and act with a strong ethically and empirically oriented 

compass, and I believe my job as an educator is to help students learn the basics of orienteering, 

showing them how, why, and when to use their compasses. To do this, I focus on three basic 



goals: comprehension, synthesis, and application. These three simple goals, when applied to real-

world issues, lay the groundwork for transformative education.  

Based on my education experience – attending a rural county school system for my 

primary and secondary education; a large state university, as well as two different international 

universities, for my undergraduate; a smaller university for my masters degree in London; and a 

small predominantly liberal arts institution for my Ph.D. – I am aware of the various experiences 

and assumptions students bring to the classroom. As an educator, I have had several formative 

experiences, teaching a wide range of students in various places, which have reinforced my 

desire to work and learn alongside students. As a proponent of constructivist approaches to 

teaching, I invite this diversity of experience into the classroom. Students invariably bring a wide 

range of perspective and voices to the classroom. I see my job as listening and responding to 

these experiences, facilitating a classroom in which these perspectives are celebrated, valued, 

and heard through multi-modal learning practices.  

I approach a course as an active experiment in which dialogue and participation create the 

conditions not only for learning but also for knowledge production. I believe this is especially 

important in the context of environmental studies, where there are moves made across multiple 

disciplines – from social and physical sciences to the arts and humanities – to grapple with the 

increasingly complex nature of environmental issues. My syllabus for an Introduction to 

Environmental Studies course reflects this multi-modal approach to the topic. I intentionally 

combine multiple approaches and topics to the environment in order to encourage a broad 

understanding of environmental issues. However, due to the far-reaching nature of the topic, it is 

also necessary to be a good mediator in the classroom. I hope to encourage students to use their 

previous experiences to bridge gaps in understanding, which allows for the students to take more 



control of their experiences and boost their confidence as environmental communicators. I am, 

however, also aware that students have various learning styles, and thus have different learning 

needs. I do my best to meet these needs in the classroom.  

The classroom is a dynamic place in which it is possible to have difficult conversations, 

and I see my role as an educator as being able to facilitate these conversations in a safe and 

generative space. With training in social and critical theory, and with my own education and life 

experiences in mind, I aim to create a space in which people feel comfortable discussing and 

learning openly. I am attentive to learning needs, and also to structural and institutional barriers 

that limit student’s involvement. Through open lines of communication, I hope to provide an 

engaging, accessible, and meaningful education experience. To this end, I tend to include a 

diverse set of teaching and assessment tools.  

While I do believe a well practiced, intentionally crafted lecture is important, I am 

mindful of my positionality as the instructor as well as my tone and technique. I tend to be more 

conversational as a lecturer (see recorded lecture link also on my website), which I believe helps 

keep students engaged as well as keeping an open-line of communication throughout the lecture. 

Along with lectures, I like to incorporate classroom debates and dialogues, in-class activities and 

thought-experiments, as well as an array of assessment techniques that provide students with 

multiple ways to approach environmental issues. For example, in my Instructional Materials, you 

will see an in-class group activity that asks students to think like restoration ecologists, solving 

real-life ecological scenarios, in the context of what is called The Anthropocene. This exercise 

covers aspects of my foundational educational goals: comprehension, synthesis, and application. 

By combining these aspects of education, this activity also links up with my overall educational 



goal to make education transformative for students, showing them how skills learned in the 

classroom actually can and do translate into the world around them. 

 In the same way that I strive towards making education a transformative experience by 

helping students develop their own educational compasses, I see my role as an educator as ever 

evolving. I am also constantly shaping my own compass. I want to continue learning with my 

students. In the short-term, I will continue learning and practicing my teaching skills as well as 

refining my syllabi and protocols. In the long-term, I hope to develop new courses, expand my 

teaching toolkit by taking new courses myself, and to make sure my teaching practices support 

students in their endeavors while also helping them connect to the issues they find most pressing 

and important.  

When I think of my favorite professors – the ones that had the most impact on my life – 

that is why they were important: they connected with me. While my ultimate goal as an educator 

is to increase my students’ confidence, capabilities, and capacity for thinking deeply and broadly 

about the world and our place within it, and to create a lifelong interest and appreciation for the 

environment, I feel like it is important to tell an interesting story, to connect with my students, 

and to make education meaningful. Finally, I think back to the hard work my stepmother put into 

making sure her family could get a good education. I realize that education, when done well, is 

life changing, and it is something I take very seriously. 

  


